In the third act of George Bernard Shaw's Pygmalion (1912) Using photos and standardized report cards, Clifford and Walster (1973) Thornton (1943) and Argyle and McHenry ( 1971 ) were also interested in appearance and perception of potential in the intellectual domain. They focused on a specific symbol, a pair of eyeglasses. Thornton In a number of the preceding studies researchers took a comprehensive approach to physical appearance and person perception. The clothing and textile literature, as well as that of education, however, contains studies which focus specifically on the role of dress.
A relationship between person perception and dress is discerned at an early age. Parr and Halperin (1978) found that by the second grade 75% of the students they studied believed clothing communicated something about the wearer. By the eighth grade the students believed others formed impressions of them on the basis of their dress.
In a study similar to Landry and Sigall's (1974) , Lapitsky and Smith (1981) examined the influence of clothing and physical appearance on perceptions of task performance. The researchers reported that the attractively dressed models used in their study received higher ratings overall than the less attractively dressed models. Miller (1984, 1984-85) Miller (1984, 1984-85) In all cases, with the exception of the Artsy look, the male models were rated higher in intelligence (estimation of IQ) than the female models (see Table 2 ). For Table 3 ). 'N = 909 (students and teachers combined). Overall, ratings of intelligence by teachers were higher than student ratings, with the exception of the Dressy lookfor both male and female models and the Artsy look on the female model (see Table 4 ). Teachers as well as students rated male models higher in intelligence than they did female models for all clothing styles with the exception of the Artsy look. Results of ANOVA indicated there were significant differences between students and teachers in perception of intelligence due to sex of the model, F (1) = 17.18,p < .001, and clothing style, F(3) = 677.83, p <.001. Post hoc testing (see Table 5 ) indicated significant differences between ratings by teachers and students based on sex of the model and style of clothing. However, there was no significant difference between student and teacher ratings for the male Artsy look or the female Dressy look. Again, students' and teachers' scores combined (see Table 6 ) showed higher means for the male model in all clothing styles with the exception of the Artsy look. Both male and female models were rated highest in academic achievement when wearing the Dressy look as defined by a combined score of estimated GPA and the level of education they would attain. Lowest ratings occurred when both male and female models were attired in the Hood look. The ANOVA indicated significant differences in perception of academic achievement associated with sex of the model, F(1) = 8.24, p < .01, as well as with clothing styles, F(3) = 2481.65, p < .001. Post hoc analyses with all subjects combined (see Table 7 ) revealed no significant difference between ratings of academic achievement for the male Casual and male Artsy attire or for the female Artsy and female Dressy looks (see Table 8 ).
Teachers consistently rated the male model higher in academic achievement than they did the female model for all clothing styles, again with the exception of the Artsy look (see Table 8 ). Results of the ANOVA indicated that students' and teachers' ratings of academic achievement differed significantly by sex of the model, F(1) = 10.56,p <.01, at COLUMBIA UNIV on September 22, 2010 ctr.sagepub.com Downloaded from analyses (see Table 9 ) indicated that for students and teachers there were significant differences among ratings. However, there was no significant difference in student and teacher ratings of academic achievement for the male Dressy look, the female Dressy look, or the male Artsy look.
When influence of school (rural, urban, suburban) on perception of intelligence and academic achievement was examined for students and teachers, the ANOVA revealed that type of school was not statistically significant for teachers. However, perception of intelligence, F(6) = 8.90, p < .001, and perception of academic achievement, F(6) = 7.66, Conversely, rural students' ratings of models in the Hood look were significantly higher than student ratings from urban and suburban schools.
Significant differences were found in the ratings of male and female students in perception of intelligence, F(3) - 
